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CHAPTER I 
1 
Purpo~e Qf Study. 
The purpose of this study is to examine the leadership 
practices in Girl Scout Intermediate troops with regard to 
the leader's role, the functions of the assistant leaders, 
and their needs and problems. It is hoped that such a 
study will give the local council and its professional 
workers a better understanding of their 1eaders in g~l, 
their quali~ications and their specific needs. These 
findings may give some basis for emphasis in further 
training and supervision, as well. as for selection of 
leaders. 
The general questions the writer has attempted to 
answer in the study are as follows: 
1. What background experience and training bas the 
leader had? 
2. What abilities, skills and knowledge does the leader 
consider important in working with the group? 
3. What values mes the leader see in having a Girl 
Scout troop? 
4~ What does the Girl Scout leader consider her job, 
and what seems to her t o be the leader 1 s main 
responsibilities? 
5. What is the difference between the functions of a 
leader and those of an assistant leader? 
6. Bow do the expressed opinions and practices compare 
with the thinking in the group work field? 
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The study developed from an original plan to examine 
more specifically the assistant leader's role in Girl 
Scouting. In Girl Scout troops1 the leadership is usual-
ly in the hands of more than one adult. In the leader's 
ba.ndbook2 it is expressed as follows: 
Every Girl Seout troop has at least one adult leader 
over twenty-one years of age and one or more as-
sistant leaders at least eighteen years of age. 
Thus we may presume that the double leadership is, 
i£ not required, at least very common in G!rl Scouting. 
This creates a question as to the respective roles of 
the leader and the assistant leader in view of their 
shared responsibilities and the resulting relationships 
with the girls. It also puts an obligation on those 
responsible for training to see that the situations 
which arise from having two leaders are adequately under-
stood by the leaders, and that they are helped to develop 
practices which will be to the best advantage of their 
groups. 
Further, knowing that successful group work depends 
largely on adequate leadership, it is important that the 
agency working with groups know the strength and weak-
nesses of their group leaders. Knowing to what extent 
1 The word "troop" is substituted for "group" in 
Scouting and has the same meaning. 
2 Letder~hi~ Q! ~ Scout troops, Program Division, Girl Scou s, p. 2. 
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the leaders are aware of their responsibilities may help 
to develop better leadership and more meaningful groups. 
The Scope. 
The leaders in this study were selected from the 
Newton Girl Scout Council. On December 31, 1952, there 
were ninety registered Girl Scout troops in Newton, with 
a girl membership of 1,562. Thirty-eight of these were 
Intermediate Scout troops with girls from ten to fourteen.3 
I' 
!j 
Only leaders of Intermediate Girl Scout troops were 1
1 
included in the study, as a somewhat different program 
and approach is applied in the other two age divisions -
the Brownie Scouts and Senior Scouts. 
The original plan was to include seventeen troops in 
I 
the study, keeping in mind . the possibility that for various II 
reasons rome of the leaders might not be reached. Of these " 
seventeen troops, fourteen troops had registered assistant 
leaders. 
It was the writer's intention to interview the leader 
and the assistant leader of each troop. It was found, how-
ever, that not all of the troops with assistant leaders 
registered actually had them. As some leaders and as-
sistant leaders did not want or could not be interviewed, 
the number· of leaders for the study was reduced to fifteen, 
3 Q1tl ~o;W; Council Annual Report -f.2l: 1952 t.g_ ~ 
Girl Scouts of the United State§ 2f ~erica. 
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and the number of assistant leader.s to five. These 
leaders and assistant leaders represented fifteen troops, 
i.e. both the leader and the assistant leader were inter-
viewed from five troops, and only leaders were interviewed 
from ten troops. 
Altogether twenty people in leadership position, 
representing fifteen troops, were interviewed for this 
study. 
Metbpd Qf Procedure# 
In order to obtain the material for the study, the 
interview technique was used. The leaders were selected 
in consultation with the Executive Director of the 
Council who sent out a letter inviting the leaders to 
participate. In all cases these interviews were personal 
and were held in the leader's home. In no case was the 
leader interviewed together with the assistant leader. 
The interviews were done according to a previously 
worked-out schedule.4 
The leaders were also given an opportunity to make 
additional comments in regard to their own troops and 
leadership and Scouting in general. in the community. The 
interviews gener ally lasted for an hour, in a few cases 
less, and in some cases up to two hours and were planned 
4 See appendix. 
II 
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to get the leaders' spontaneous reactions to the questions 
under consideration. Girl Scout publications in relation 
to leadership policies, as well as books and articles 
dealing with leadership in the group work field were 
studied. 
Limitations. 
It is obvious that in a study of this kind, where 
only a limited number of leaders and assistants is used 
and the only means to acquire data is the interview, 
great caution must be used in making any generalizations 
and evaluations. Thus it must be understood that any 
conclusions are only within the limits of the scope of 
the study. It also may be true that leaders have dif-
ferent abilities in expressing their opinions and beliefs, 
and a more articulate leader is not necessarily the one 
who is more capable in her work with the group. Further-
more, in group work, where the manner in dealing with 
individuals and situations is often more important than 
the content itself, the "how" more significant than the 
"what," these intangible values cannot very well be 
discovered in a study which is based on the leader's 
reflections only. To test the conclusions a further, more 
extensive study of the actual practices by group observa-
tion and the reactions of the. group members should be made. 
Thus the study actually does not evaluate the per-
I 
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formance of the individual leaders and the assistant 
leaders studied, but tries only to present their opinions 
and compare them as they were expressed in the interviews 
with group work standards. 
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CHAPTER II 
GIRL SCOUTING AS AN ORGANIZATION SERVING YOUTH 
"The Girl Scout organization is only one of the 
many groups in the community concerned with children and 
youth.n 5 
National and Internatignal __ Aspects _g.!_ ~ 0r&an1zation. 
Girl Scouting as a national movement developed from 
a small troop which the founder of the organization, 
Juliette Low, started in 1912 and which in turn was in-
spired by the development of Boy Scouting and Girl Guid-
ing started a few years earlier in England by Lord Baden-
Powell. 
The national organization is a member of the World 
Association of Girl Guides and Girl Scouts and branches 
of the movement are linked by the common ethical code 
which i .s expressed in the Girl Scout Promise and Laws 
and "a desire to create better international understanding 
and friendship.n6 The Girl Scout Promise and Laws are 
fundamentally the same in all member countries, and stress 
the qualities of character the organization is trying to 
develop through its prograa. 
~-~ §cout Progrgm, 
The Girl Scout Program is offered to three age levels. 
5 Primer for ~ Scout Council~, Girl Scouts of the 
United States of America, P• 7. 
6 L.eader~hip, . .Q.t Q1tl. Scout Troop~, p. 9. 
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1. T)le B;rQwnie §cQut P;rQgram is for girls from seven to 
ten years of age. The Brownie Promise is a modified 
Girl Scout Promise and stresses loyalty and helpfulness. 
The program activities can be chosen from the eleven 
interest fields that are presented in the Intermediate 
Program more extensively. 
2. 1ba Intermediate Scout P;rogram is for girls from ten to 
fourteen, or up to the eighth grade in school. The 
Promise and Laws are integrated into the activities and 
are a guide representing values which the organization is 
trying to achieve. 
The program activities again represent the same eleven 
interest fields from which the girls, with the advice and 
guidance of the leader, and with regard to reality con-
siderations choose their activities. 
The eleven program fields are as follows: 
Agriculture, Arts and Crafts, Community Life, Health 
and Safety, Homemaking, InternationalEriendship, 
Literature and Dramatics, Music and Dan~ing, Nature, 
the Out-of-Doors, and Sports and Games. . 
The ~ Scout Pandboo~, which is a manual every 
Girl Scout is encouraged to use for herself, suggest~ a 
variety of activities under each interest field, upon the 
completion of which the girl is entitled to receive a 
badge. That means that she bas completed the requirements 
7 !l.Wl, p. 88. 
8 
II 
I 
'I 
II 
1: 
and is ready to give !ervice 1a her chosen field. 
In its first year the group usually works on the 
Second Class requirements, which introduces the girls to 
the eleven different fields, from which they later on 
may choose the one in which they are most interested. 
A choice of activities is possible in each field. 
After the completion of the Second Class the girl! 
are ready to ~rk for their First Class rank, which 
means concentrating on a major field of interest, but 
exploring also other fields. The o~irl . ScoY& . Hgngbook says: 8 
To be a First Class Girl Scout is a high honor and a 
priTilege. It should mean that you are not only an 
all-round sort of girl but that you are prepared as 
well to be of real service in at least one field. 
Through this kind of program a progression is achieved: 
Girls of this age want something specific to work on, II 
a sense of progression, and a guide list they them-
selves can use ••• Badges serve girls as a source of 
ideas, as a stimulus to achieve because of recognit~on 
given, and as a symbol o£ preparedness for service. 
The wide variety of activities to choose from allows for 
the expression of girls' interests, if guided wisely b.Y 
a leader who is aware of the individual's needs. 
3. ~ Senior Scout Program is designed for adolescent 
girls from fourteen to seventeen, and while based on the 
same philosophy does not use the motivation of badges and 
8 ~ Scout BanQpQQk, p. 52. 
9 Leadership . of ~ Scput ~rpop~, p. 65. 
ranks, but allows for more flexibility and freedom. 
~ ~ Scout Troop. 
Girl Scout troops have always been planned as small 
democratic working groups in which girls elect 
their own officers, delegate authority, make their ,1 
own arrangements, ifid accept responsibility in 
carrying them out. 
The troops are usually formed according to age and are 
most often composed of girls of approximately the same 
age. In order to keep the character of the small group, 
the number of girls in the troop should not exceed twenty-
four in the Intermediate age-group, and sixteen in the 
Brownie and Senior Scout troops. 
The membership in the troop is voluntary and non-
sectarian. 
Usually two forms of troop organization are used, and 
the leader and the troop are free to choose whichever seems 
more suited to the troop. These forms are the town meet-
ing, which is the usual club form with officers, and the 
patrol system, with two or more patrols, depending on the 
size of the group. The patrol system gives the large 
groups a chance to work and discuss in small units and 
delegate responsibility. 
I.rui A1111~ and Philospp:tzy 2i W.U ~cQy.ting. 
The fundamental beliefs of the Girl Scout movement 
10 llWl., P• 7. 
are best expressed in the Girl Scout Promise and Laws, 
which are the guiding principles for every Girl Scout, 
youth or adult. The whole program is based on this ethical 
code.ll ~ ~ Scout ~ express the traits of charac-
ter a Girl Scout should try to achieve, such as honesty, 
loyalty, helpfulness, friendliness, courtesy, love of 
nature, obedience, cheerfulness, thrift, and finally to 
be "clean in thought, word and deed." 
It is supposed that this can b~st be achieved through 
a group process, and therefore Girl Scouting utilizes the 
group in order to further the objectives ·of character de-
velopment. 
There is much emphasis on the international aspects, 
as Girl Scouting is trying not only to promote better 
understanding between the people in this country, but also 
to create genuine friendship and understanding between the 
different nations of the world. 
Furthermore, there is always the thought of service 
to others, adapted to one's age and abilities. The 
readiness to help others is expressed in the Promise and 
the Laws. A Girl Scout, when she has achieved a degree 
of proficiency in any one activity, is supposed to be 
able to share it with others and to be of help. 
11 See appendix. 
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It is believed that outdoor life and enjoyment can 
coatribute much in developing some of the attitudes 
desired, and camping and out-of-door life are a vital 
part in Girl Scouting. 
Leadership and Training. 
The Girl Scout leader is a volunteer. She is very 
often stimulated to leadership by her daughter's desire 
to belong to a troop, or by a sense of community responsi-
bility and interest in girls. She may or may not have 
had any experience with group leadership. Much of the 
success of the group depends on the quality of leader-
ship. Therefore it is important that leaders be selected 
wisely and trained properly. It is also important that 
the leader can devote a sufficient amount of time and is 
interested enough to do so. 
Before starting work with the group, the leader gets 
training in the local organization from professional and/ 
or volunteer Girl Scout workers. The length of this 
basic training course varies, and in the ciewton Girl Scout 
Council, in which this study was made, has been increased 
from eight to twelve hours. In addition, a special out-
door course and an advanced outdoor course are suggested 
to all leaders and required of those going out on trips. 
Furthermore, training is encouraged, as special training 
sessions with specific content are set up throughout 
" 
12 
II the year. 
To help the leaders with their leadership task, the 
national organization has issued several publications. 
These deal with different aspects of Girl Scouting and 
are designed to help the leader in program content, 
organizational aspects, and leadership techniques. 
Among these, the ~ Scout Handbook is the manual 
for girls and leaders and gives much of the factual 
material. 
~ Leadership Q! G1tl Scout Troops is designed for the 
leader and provides information on group leadership and 
the basic orientation to the organization. Since the 
leaders' reactions and use of the two books were studied, 
it is felt to be of some value to present the topics dis-
cussed in the books. 
The Table of Contents in ~ Leadership ~ ~ Scout 
Troops reads as follows: 
Chapter 1 Leadership of Youth 
" 
2 First Steps in Starting a Troop 
" 
3 Ranks, Badges and Progl~ssion 
" 
4 The Ten Program Fields 
" 
5 Developing Self-Government in the Troop 
" 
6 What Are Troop Meetings Like 
n 7 Girls' Interests and Needs 
n 8 Leader - Girl Program Planning 
n 9 Group Control or Discipline 
n 10 Character Education 
" 
11 Working with Your Community 
" 
12 Your National Organization 
12 Since publication of this book one more program field 
1 bas been added. 
II 
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The national monthly Girl Scout magazine, The Leader, 
is sent to every registered Girl Scout adult member, and 
provides information and program ideas, as does the local 
Newton Council publication New ~. 
TroQp QQmmittee 
The leader will find her job easier if the troop has 
an active and interested troop committee. The troop 
committee provides the commun~ty backing fur the troop, 
and consists of three to five members; it shares in the 
responsibilities of the leader by providing assistance in 
finding a meeting place, financial matters and in many 
other ways. 
~ LQcal .~ ~~ OrganizationL 
The Newton Local Council of Girl Scouts, Inc., is 
the local organization which makes Scouting possi~e for 
girls from the city of Newton. It organizes Girl Seout 
troops locally, secures and trains the troop leaders and 
carries a variety of administrative responsibilities. 
The vol.unteer Council members are aided in their 
work by the prof essional workers, of which there are 
three in Newton, the ~xecutive Director and two Field 
Directors, and by a ful.l-time office secretary. 
As of December 31., 1952, there were ninety registered 
Girl Scout troops. The actual figure of troops operating 
in Newton is, however, higher as troop registrations con-
1.4 
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tinue throughout the year. Forty-eight of these troops 
were Brownies, thirty-eight Intermediate, and four Senior 
Scout troops. 
15 
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CHAPTER III 
BACKGROUND INFORMATION ABOUT TROOPS INCLUDED IN THE STUDY 
In this study leaders from fifteen groups gave their 
opinions in relation to their work practices. The groups 
are all in the same program division, i.e. Intermediate, 
but vary in size, age of the girls, and form of organiza-
tion. As the age of the ~rls and size of the group have 
definite bearing on the way they are operated and affect 
the leader's techniques, it is of some value to examine 
them in this respect. (See Table 1, p. 17) The majority 
of the groups in this study are from the younger age 
range, i.e. fifth and sixth grade troops (two-thirds of 
all the groups in the study). 
Of the fifteen troops three are large, having twenty, 
twenty-one, and thirty-two girls in the group. One troop 
has only eight members, which is the smallest size troop 
which is accepted f or registration. Eleven of the troops 
are average size with ten to fifteen girls. 
As seen in Table 1, both the patrol and town meeting 
form are used by different groups. The patrol system 
seemed more suitable to leaders with groups of over twenty 
girls. It was used by all three large .groups on the fifth, 
sixth, seventh, and eighth grade levels. The three other 
fifth grade groups used the town meeting form of organiza-
tion as simpler and more appropriate for their girls and 
I 16 
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TABLE 1 
SIZE OF GROUP, AGE RANGE ~~D SCHOOL GRADE OF GIRLS, 
AND FORM OF TROOP ORGM1IZATION. 
. 
' 
··." 
No. o~ School AgE! of Pirl~ No. in Form of Gtoup Grade Grou:o · Org'anizatH>:a 
" 
1 5th 10 - 11 yrs. _ 8 -Town meeting 
1 5th 10 - 11 yrs. 13 
" 
n 
1 5th 10 - 11 yrs. 15 n n 
1 5th 10 - 11 vrs 32 Patrol s:2:stem 
1 1 5th & 6th l 10 - 12 yrs. I 14 Transition to IB 
1 6th 11 - 12 yrs. 14 Town meetini: 
1 6th 11 - 12 yrs. 14 Patrol system 
1 6th 11 - 12 yrs. 14 n 
" 1 6th 11 - 12 yrs. 15 If II 
1 6th 11 - 12 Yrs. 20 n 
" 
1 7th 12 - 13 yrs. 10 No f>mal Organization 
1 7th 12 - 13 yrs. 11 Town meeting 
1 7th 12 - ~3 vrs 12 Patrol system 
1 7th & 8th 112 - 14 yrs. 21 Patrol - sy-stem 
1 8th 13 - 14 yrs. 11 Town meetint; 
15 (Total) I I 
-
I 
I' 
17 
the size of the group. 
The majority of the sixth grade troops used the 
patrols, with the exceptio~ of one group. The leader of 
this troop thought that patrols were not appropriate for 
this group, as there was no assistant leader who could 
work with one patrol while the leader worked with the 
other. 
One of the seventh grade troops did not have any 
formal organization at the time of the study, as the 
troop had been on the verge of breaking up when the 
leader took it over, and had been reorganized on an in-
formal basis as a discussion group .with supper meetings. 
Only one group was new and was registered for the 
first year. All other troops had had experience as 
Scout troops before, and twelve out of the fifteen had 
started as Brownie troops. It does not mean, however, 
that all of the girls in the troop had had the same 
amount of group experience, as new members join existing 
troops, and members drop out for various reasons. 
1 18 
CHAPTER IV 
BACKGROUND EXPERIENCE AND TRAINING OF LEADERS 
Leader's Qm. Daughter .1JlTroop. 
All the twenty leaders and assistant leaders were 
active in troops in which their own daughters were 
participating. Some of them co~ented that having their 
daughter .in the troop was causing problems, and was not 
to the best advantage of the girls. Several other leaders 
felt that through having their daughters in the troop they 
understood better the age group wlth which they dealt, and 
it was an opportunity to get a better understanding of 
their own daughters and their friends. 
The circumstances under which i.t is or is not favor-
able to have mothers as lead.er.s of their owri daughters 
should have a special study. 
Leaders' Previous . a.rui .Current .. Ex;perienc~ . ln. Scouting, 
When starting a Girl Scout troop, no previous ex-
perience in Scouting is required of a leader. Such an 
experience may be valuable, however, in orienting the 
leader to Scouting. Three leaders said that they had 
never been Scouts before and therefore had some difficulty 
in their Scout leadership. Three women were prompted to 
become leaders as a result of satisfying experiences in 
Girl Scouts. I I 
II 
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Of the twenty leaders seven were new as leaders. 
Four of these leaders had had no contact whatsoever with 
Scout troops before becoming leaders or assistant leaders 
with their present troops. 
Thirteen leaders had had previous experience in 
Scouting, either as leaders or assistant leaders, members 
of committees, or members of Girl Scout troops for various 
lengths of time. Seven of the leaders had been members of 
Girl Scout troops in their youth. Six had five or more 
years experience in Scout troop leadership. 
TABLE 2 
LEADERS' EXPERIID~CE IN GIRL SCOUTING 
Kind of Experienc.e Number of Leaders 
First year as leaders 
Leadership of other Girl Scout troops 
Other capacity as an adult. 
Member of a Girl Scout troop 
7 
7 
7 
8 
Leaders' Experience nt.b.. o.t.her .. Children's . Groups. 
Twelve of the twenty leaders hadhad some kind of 
experience with other children's groups, and for the most 
part in more than one setting. These experiences included 
teaching by eight leaders, camp work by four, Sunday 
School by six, den Mothers (Boy Scouts) by two, and work 
II 
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with other social agencies (YWCA, community center and 
settlement, playgrounds) by five. One of the leaders 
had had several years of playground work in a settlement 
and had been· a oommunity center executive for a number 
of years. 
Eight leaders had had no experience with other 
children's groups • 
. 
Table 3 shows the kind of experience leaders had. 
TABLE 3 
LEADERS' EXPERIENCE WITH OTHER CHILDREN'S GROUPS 
Kind. of Experience 
Teachin& 
Camp 
Sunday school 
Boy Scouts 
Other social agencies 
Educational _Backiround. 
Number of Leaders 
8 
4 -
6 
2 
4 
Formal education, especially if it includes such 
training as will provide specific skills and a better 
understanding of human behavior, cultural, and social 
factors, is an asset for group leadership. 
Examininc the educational background of the twenty 
leaders, it was found that fifty per cent, or ten 
leaders, had completed colle&.e., . three of whom had had 
graduate training. This is a high standard for educational 
21 
background. Only one leader had not completed high school. 
Occupation ~ Profession Qf Leaders. 
Work outside the home is a factor that has influence 
on leadership performance, as it sets limits to the 
amount of time a leader can give to her group. 
The majority of leaders in this study group were 
engaged in homemaking, _all of them being married and 
having children. Three of them, in addition, worked 
outside the home. Work outside the home presented a 
problem for the leaders. One 1eacier in particular did 
not have enough time for the group and for training. 
All but three leaders had had experience in business or 
professional work. The past professional or occupational 
background is given in Table 4 below: 
TABLE 4 
PAST PROFESSION OR OCCUPATION OF LEADERS 
Profession or Occupation 
Chemistry 
Clerical and business 
Homemaking 
Hairdressing 
Nursing 
Teaching: 
Physical education 
Music 
Genera1 Science and mathematics 
English 
Social work 
Total 
Number of Leaders 
1 
4 
3 
2 
l 
2 
2 
l 
1 
l 
20 
[I 
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Traininc Courses. 
Basic leadership training courses had been attended 
by nineteen o! the twenty leaders. It is the policy of 
the Council that every leader take this course before 
starting her group leadership. If the leader or assistant 
leader has not taken the course before, she has to take 
it during her first year of leadership. The training re-
quirements are the same for leaders and assistant leaders. 
One of the twenty lea4ers had not taken the training 
course. Thi.s leader said that she had taken the troop 
over unexpectedly when the former leader had been unable 
to continue. She commented that all leaders should be 
made to attend the training. Having had a professional 
background and years of group leadership in a different 
setting, she felt that her particular need was in under-
standing the policies and procedures of the organization. 
In this particular group the assistant leader was handling 
all contacts with the Girl Scout office, and the writer 
thinks that in this instance the leader not only felt a 
lack in the understanding of policies, but also had not 
formed contacts with the professional workers which are 
necessary for Girl Scout work. 
The outdoor leadership course is also offered to all 
and definitely required of those leaders who take their 
troops out-of-doors, especially for camping trips and 
23 
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overnights. 
Only six of the twenty leaders had taken this course. 
This number probably was so small partly because seven of 
the leaders had started leadership this year and may not 
have had a chance to take the course, but would do so be-
fore the end of the year, as this type of a course is not 
offered during the winter. 
Also a comparatively small number of leaders had 
taken the additional training offered throughout the years 
such as special workshops in singing, dramatics, nature, 
and training offered in the Leaders' Club. Seven leaders 
had attended at least one of these additional sessions. 
Still less have been used the training opportunities out-
side the Council and local Girl Scouting sources. Only 
two leaders had had a considerable amount of this kind of 
training, such as nature courses, Red Cross training, and 
training in connection with religious education. There is 
the possibility, · however, that not all of the leaders con-
sidered this type of training related to leadership in 
Girl Scouting, and therefore did not mention it when the 
question about training was discussed. 
Of the total number of leaders five had had as their 
only training the basic leadership course. Of these,two 
were first year leaders. This probably shows that leaders 
do feel the need for additional training and, in the 
24 
majority of cases, also take it if it is offered. The 
question of additional training will be discussed later 
in relation to leaders' specific expectations from such 
training. 
Qomment:; .awl Sn(iiiestions Q.n. Training .Courses, 
Some of the leaders commented on the training they 
had received, especially . the . bas.ic leadership course. 
These comments were spontaneous, as actually no evaluation 
of the course had been planned. Two of the leaders said 
that the training courses had been "good" and "excellent." 
One leader said that the training had been for her"a 
waste of time," as her own knowledge fro• Scouting and 
experience and training as a teacher had given her an 
adequate knowledge of the organization and also leadership 
skills. She felt, however, that the outdoor course had 
been helpful. 
Two first year leaders, a leader and an assistant 
leader, had a very strong reaction to the value of the 
training. course, i.e. in their opinion the course had not 
been practical enough and they felt completely lost when 
starting work with the group. They had felt somewhat 
more secure when they had visited another leader's troop. 
Both these leaders had had little or no satisfying ex-
periences with children's groups. The recommendations of 
these leaders, summed up, would be as follows: 
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~. Let new leaders visit some troops that are already 
established and operate well. 
2. Require reading of the handbook during the course. 
3. Give more practical help. 
Among the suggestions for future training courses was 
the wish expressed by one leader not to use the time for 
teaching songs which "everyone could pick up from the 
book," but to include more material on psychology. 
Refresher courses for experienced leaders were also 
suggested by one leader as she felt that training, when 
repeated, gave new stimulation and encouragement. 
In view of the preceding facts, it is of interest to 
see how leaders regarded the possibilities for further 
training and what they would like to have included in the 
training. Four leaders felt nc need for additional train-
ing at this point. All these four 1eaders had a back-
ground of several years of teaching experience and had 
completed the basic leadership and outdoor courses. Three 
of them had been members of a Girl Scout troop, and also 
had had three to ten years experience as leaders. One of 
the four was a Scout leader for the first year. 
One leader felt that more training was necessary for 
her, but she did not have the tiae to take it. This was 
the same leader who felt that the basic training had not 
given her enouab to start with. Now she had discipli:n.e 
problems in the troop and if she would have time to take 
training, would like ID get more knowledge on leadership 
techniques. 
Table 5 (p. 28) is a summary of the different aspects 
leaders felt would be of interest to them if offered ad-
ditional training. Fifteen leaders said that if the 
particular training would be offered, they would take it, 
or at least "would try very hard." Some leaders were 
concerned about the time and place of trainin~ sessions, 
so they would be easily accessible. 
Specific skills, such as the knowledge of the out-of-
doors, crafts, nature, songs and games were mentioned. 
It is ~gnificant that outdoor training was desired by 
f our leaders, none of whom had taken the basic outdoor 
course. One leader interested in crafts courses mentioned 
a desire to get some specific skills such as basketry. 
Interest in nature courses was expressed by three 
leaders, and three leaders felt tbat additional training 
in songs and games would be valuable. 
The second area of concern for possible training was 
programming, often referred to as "program for the next 
age level" and a desire to learn to plan badge work at 
an advanced level, i.e. in relation to the next age group 
with which the leader would be working. One leader wanted 
ideas for activities and suggestions that would be of 
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TABLE 5 
NEED FOR ADDITIONAL TRAINING EXPRESSED BY LEADERS 
Content Number of Leaders 
1. Specific §kills 
Out-of-doors 
Nature 
Crafts (general and specific) 
Songs and games 
2. Advanced ~9wledge in programming 
5 
3 
5 
3 
Senior Scouting 3 
Badge work at an advanced stage and 
methods 3 
Broad knowledge of activities other 
than badge work 1 
Programming for Junior High age 1 
Knowledge about Girl Scouting 1 
3. Exchange Qf 1~eas ~ problems 
Projects that had been successful with 
other leaders 1 
Exchange of problems 1 
Leadership techniques 1 
Examining own methods 1 
4. Unde_r~tandin_g of ~chology . 9.! girls 2 
I! I ... 
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value to girls ·but would not be directly connected with 
badge work. These requests seem to be related to the 
need for a "refresher course" for leaders who have the 
basic knowledge, but need further stimulation and 
guidance. 
An exchange of ideas and problems was also felt to 
be a necessity by some leaders, and they felt that this 
could be dealt with in additional training courses. It 
is significant that a small number of leaders suggested 
this approach. 
The understanding of the psychology of girls was the 
concern of two leaders, and seems to indicate that these 
leaders were aware of the necessity of understanding 
human behavior in order to be group leaders. 
Reading Material~- ~- ga ~~- Groyp Leadersh1p. 
Leadership training is actually not supposed to be 
completed by attending the. required number of training 
sessioas. It is the responsibility of the leader to 
continue her trainin~ .. thr.ough _the use of handbooks, 
leader's magazine, local bulletin, and various other 
sources which are offered by the Girl Scout organization 
and are also available from other sources. It is the 
responsibility of the trainers to give the leader stimula-
tion for further self-study. 
The two books mentioned on page 9 are supposed to be 
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the 1uides for every Intermediate Girl Seout leader. These 
books are the ~ Scoy.t Raruibgok, a manual for girls and 
leaders providing the essential knowledge of the organiza-
tion and program, and the L~adership of Girl ~~out Troopa. 
It seemed of some value to see whether the leaders 
have actually used these handbooks. An attempt was also 
made to find out if any other reading material was used by 
the leaders. No attempt was made actually to list all the 
books or articles read, only to point out the fields of 
interest. 
~ Scout Handbook has been used by ~11 leaders • . The 
leaders said that they used it often as a reference book 
and work with the troop would actually be impossible with-
out it. The book was referred to as "good" and "excellent." 
Some leaders felt they were not qualified to make any com-
ments on it. One leader felt that there were important 
omissions in the way of requirements in the revised edition. 
All leaders encouraged the use of the handbook by the girls, 
but not all of them were successful. Two leaders particu-
larly felt that the book was above the level of understand-
ing for fifth and sixth graders. Some leaders felt that 
there were girls in their groups who could use the hand-
book with much ease and satisfaction, while others were 
not able to. 
Negative criticism about the book was expressed by 
!I 
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one leader who felt that competition and badges were em-
phasized too much in the book. She also felt that the 
requirements included emphases which were "outdated" and 
stressed matters that were not important in present-day 
city living (such as the Second Class requirement to know 
a number of birds). 
LeadershiP 2! ~ Scout Troops, which is the hand-
book for the leader, was much less used. Of twenty 
leaders eight had never used this book and some did not 
even know that such a book existed. The twelve leaders 
who bad used this book had different comments on it. 
Six felt that the book was good or excellent and used it 
1\ much the first year of leadership. One leader thought 
I 
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i that it gave answers to the majority of problems the 
leaders would have. Another leader said that the book was 
excellent, but she did not have time to carry those ideas 
out. 
The other six leaders who had used it had a somewhat 
more indifferent attitude, such as "read once," "not used 
much," "not needed because of own background experiences." 
A more thorough study of this question may determiae 
whether a book of this kind is inappropriate for the 
average Girl Scout leader, or more interpretation and en-
couragement in its use should be given in the training 
courses. 
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Other Reading Mat~rial U~ed. 
Besides the two above mentioned books, almost all 
leaders (eighteen) spoke of some additional reading 
material that bad been of help for work with the group. 
Iadividual differences here were considerable. While 
some leaders had explored many books, especially in the 
nature field, some had done hardly any reading. The 
approximate sources are listed in Table 6: 
TABLE 6 
ADDITIONAL REP~ING MATERIAL LEADERS HAVE USED 
Name of Book or Area of Interest 
Monthly magazine "Leader" 
Nature books or articles 
Songs and games books 
Out-of-doors and campcraft lit. 
Books and pamphlets on crafts 
Child development, psychology, care 
Monthly local Council· Bulletin 
Boy Scout manuals and other material 
The "American Girl" magazine 
Social work books 
Physical education books 
Children's Activities magazine 
Religious Education magazine 
One God 
Hands Across the World 
Juliette Low 
Number of ~eaders 
Who Mentioned 
6 
7 
7 
5 
3 
3 
2 
2 
l 
1 
1 
1 
1 
1 
1 
I 
These sources seem mostly used for acquiring specific 
knowledge in the procram fields, especially nature, out-
of-doors and campcraft and songs and games. 
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I CHAPTER V 
I LEADERS' UNDERST&~DING OF LEADERSHIP 
I 
SKILLS AND FUNCTIONS 
Va1ues Q! Scouting~~~ ~- Leaders and Assistant 
Leaders. 
The opinions expressed are partly based on leaders' 
and assistan~'theoretical knowledge about Girl Scouting 
and group processes and partly on their own experiences 
in leadership of Girl Scout troops. The statements of 
values reflect the aims and objectives they try to 
achieve in their work with the groups. 
All the leaders saw Scouting as a valuable experience 
for the girls, but when thinking of the need for Scouting 
in this particular community, four leaders commented that 
Scouting had become for the girls just "one more activity," 
that the school system offered much in group activities, 
and that also the families were able to do much for their 
children. For Scouting to be meaningful for the girls, 
camping, service to others and attitudes of better under-
standing among different racial, religious, and economic 
groups, they felt should be encouraged. 
All the different values mentioned by the twenty 
' leaders can be broadly classified in three groups: 
1. Development of socially desirable attitudes and 
' personal characteristics. 
2. Satisfaction to the individual from bein! in a group. 
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3. ProTiding knowledge and developing skills and 
interests. 
All but three leaders mentioned one or more of the 
values that fall in the first group, i.e. they felt that 
belonging to the Scout group helped the girls in their 
character development toward socially desirable attitudes. 
Values such as better understanding of others, racial and 
religious tolerance, sharing, and service to others, and 
the importance of broad goals and ideals were mentioned 
mostly. 
Some leaders compared belonging to a Scout troop to 
church education, and felt that the church teachings were 
strengthened and more firmly established. In some ways 
Scouting was "more than church." The potential moral 
education through Scouts was felt by many as one of its 
most outstanding values. 
Nine leaders mentioned values directly connected with 
a need of the individual girl in her growth, i.e. the need 
for belonging to a group, being mgether with others, 
making friends, and having fun, as well as the necessity 
for the .friendly acceptance of an adult leader with whom 
she can discuss matters informally. 
One or more of the values of the third group were 
mentioned by ten leaders. These values come from the 
actual learning of a skill or the satisfaction given by 
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a developed interest. Among these, most leaders spokecf: 
the importance of homemaking skills, knowledge and en-
joyment of the out-of-doors and nature. It was recognized 
that some of the teachings were better received because 
they came with the sanction of the group. Table 7 shows 
the values leaders found in Girl Scouting. (p. 36) 
Abilities, Knowled~ and Sk1ll~ a ~ Scout Leader Shoulg 
Have, 
Leaders were asked to consider what abilities, know-
ledge and skills they should have as leaders in order to 
work effectively with the group. The kind of leader a 
person is, what her values are, and what she knows, con-
siderably influence her relationships and work. This is 
true not only with regard to program skills, but just as 
much in her ability in guiding group interactions. 
The general attitude of the leaders toward this 
question was that it was more important to be the "right 
kind of person" than to have many skills and wide know-
ledge. 
One leade.r felt that a Girl Scout leader did not need 
to have any particular skills, knowledge or abilities to 
start with and she did not necessarily need to have had 
experience as a teacher. On the other hand, another 
leader stated that a leader should have a past experience 
of leadership, possibly being first an assistant leader 
in a troop. 
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TABLE 7 
THE VALUES LEADERS SEE IN HAVING GIRL SCOUTING 
Values Number of Leaders 
Development of § ocially desirable attitudes . 
and personal Characteristics 
Better citizens 3 
Democratic values 1 
Acceptance and helpfulness 4 
Raciar and religious understanding 6 
Sharini and service 6 
Being part of co:mu.unity 1 
Learning through "give and take" 3 
StanQ.ards to follow 1 
Broad goals and ideals 4 
Character development through G.S.Laws 2 
Resourcefulness and responsibility 1 
Satisfactions from being in a group 
Belonging to a group, togetherness 6 
Working and playing in a group 3 
Fun 1 
Making friends 1 
Informal discussions with a friendly 
adult 1 
3 -. ACauiring MQl/~dge, skills, interest§. 
Homemaking skills 4 
Nature, out-of-doors 6 
Supplementing school and home teachings 3 
Learning to work 1 
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Liking for girls and children and understandin~ girls, j 
I 
of the particular age and their needs were the most com-
monly mentioned qualifications for the leadership job, 
although not by all. Fifteen leaders felt that the above-
mentioned were necessary. Patience, humor, cheerfulness, 
and a calm temperament and emotional maturity were con-
sidered essential by some. Openmindedness and willingness 
to learn, read, find out, and ask for help were valued 
more than actual knowledge. All these were considered 
essential for a leader by some. There were others who 
thought that ability to lead, willingness to lead, and 
ability to direct were also among the qualifications for 
leadership. One leader mentioned that a leader should 
be firm, and softened it in a qualifying phrase, "but 
happy with the girls." Table 8 (p. 38) shows the variety 
of opinions expressed by leaders. 
The attitude in relation to skills was that "the more 
a leader knows, the better," but actually not many specific 
skills were mentioned. A knowledge and enjoyment of the 
out-of-doors seemed necessary to four leaders. Three 
leaders said that they personally did not enjoy the out- 1, 
of-doors, but two of them felt that their girls' interests 
were in the outdoor field. As emphasis on outdoor life 
and camping is a very important aspect in Girl Scouting, 
the concern of these leaders is very understandable. 
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TABLE 8 
QUALIFICATIONS FOR A LEADER 
Number of Leaders 
L.._Personality 
Liking for children 
Humor and cheerfulness 
Patience 
Emotional maturity 
Willingness to explore and learn 
Ability to lead and direct 
Ability to talk about problems 
Firmness 
~. Knowled~e and under~tandini 
Understanding girls 
Understanding program 
Unders~anding individual 
Understanding group 
Know how to achieve discipline 
Recognize girls' needs -
Past leadership experience 
3. Specific skills 
Outdoor skills 
Some arts and crafts 
Homemakini 
9 
3 
3 
2 
3 
l 
1 
l 
7 
4 
1 
1 
1 
1 
1 
4 
1 
1 
II 
II 
,, 
II 
I 
I 
I 
I 
! 
38 
Examining the Girl Scout literature, we find that 
the expectations of a leader in the way of skills and 
abilities are very much the same. 
~Leader's ~ smQ.. ~. Maiu, .. Respgnsibilities. 
Closely related to the ~bilities and skills a leader 
sees as needed for her job is her understanding of what 
her main responsibilities are. 
Up to now no difference has been made between leaders 
and assistant leaders, and the term "~eader" has been used 
for both. Since differences might be expected in the 
functions of the leaders and assistant leaders, the term 
"assistant leader" will now be used in relation to those 
leaders who have been registered as assistants. 
The question: "What is your job as leader?" was re-
worded to,"What is your job as assistant leader?" This 
question was answered by most assistants in relation to 
their functions with the leader. 
Several functions were described by the l .eaders as 
their leadership responsibilities and varied greatly from 
group to group. These reflected the actual work a leader 
was doing as well as some of the attitudes leaders had 
toward their leadership functions. The main functions 
mentioned by the leaders were those of teaching, guiding, 
enabling, organizing. These functions, however, are not 
necessarily separated, and teaching may at times be closely 
jl 
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related to guiding and enabling. The functions ~eaders 
mentioned are listed below: 
1. Teaching: Teaching skills (1), teaching normal liv-
ing (1), teaching how to get along with others (3), 
teaching loyalty and honesty (1), teaching to do for 
themselves (1), teaching respect for their leaders (1), 
teaching the Girl Scout Laws (3). 
2. Guiding: Guiding the girls toward constructive things 
(1), guiding them without their knowing (1), being 
with them when needed and knowing how to step aside 
when not needed (1), teaching them to do for them-
selves (1), motivating (1), stimulating (1), assisting, 
but not taking over (1), giving advice (1), developing 
each individual to consider the good of the group (1). 
3. EnabJ,.ing: Discussing problems (1), meeting the group's 
needs (1), respecting their suggestions (1). 
4,. Organizing: . Arranging work with patrol leaders (1), 
working with troop committees and mothers (1), k.eeping 
the girls together as long as they are interested (1), 
or~anizing and making arrangements (1), preparing 
materials (1). 
Three leaders expressed the idea that helping the 
individual was the leader's first responsibility. Concern 
for the group was in first place in two cases; moral re-
sponsibility in developing the values inherent in the 
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Girl Scout objectives was the first responsibility for two 
leaders; and seeing that the group had a worthwhile and 
interesting program was the main responsibility for two 
others. The other main responsibilities seen by leaders 
were haTing fun with girls, being an example, keeping them 
togethe~, and haTing girls like the leader. Main responsi-
bilities were listed in order of importance as leaders saw 
them. 
Leaders' ~in Program Planning. 
"The program is a means or a tool of indiTidual and 
group development which should be deri.Ted from the basic 
needs and interests of the group.nl3 
Opportunity to take part actively in planning the 
group's own program is one way in which the interests 
and needs of the group members may be satisfied. The 
degree to which this may be done depends largely on such 
factors as age of the group members and their preTious 
experience in group participation and program planning. 
Group self-management may be the ideal toward which the 
group and the leader are working. A pattern in which 
the leader sets the area and scope may be necessary for 
some groups, but even here genuine group planning can 
take place within the limits set.l4 The leader's skill 
13 Terrence J. Cooke, and other s, "Group Members and 
Group Work Process in the Light of 'lbomi'stic Philosophy," 
Readings in Group Work, P. 174. 
14 Leadership of Girl Scout Troops. 
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and basic beliefs are also of utmost importance here. 
The Girl Scouts as a national organization provides 
the program material from which the girls and their leader 
can choose actiTities best suited to the interests and 
needs of the particular group.l5 Every group is also 
free to add its own ideas; on the whole, though, the 
scope and limits are set. Real girl-leader planning is 
not only possible, but is encouraged and desirable. As 
mentioned before, the maturity of the group is an impor-
tant factor _in this respect. 
Some attempt is made in this study to determine to 
what extent the group members participate in their own 
program planning through providing suggestions for and 
choosing their activities, and what is the role of the 
leader and the assistant leader in determining the program 
content. 
To what extent the actual needs and interests of the 
girls were represented in the program activities, could be 
determined only by knowing the group. The leaders' judg-
ments may have been significant, but may not always have 
been objective enough to make valid t he evaluation based 
on them. The summary of the findings in regard to girls' 
and leaders' suggestions for activities and the extent 
15 Chapter I, also Girl Scouts, Inc., Leadership of 
Girl Scout Troops, 1947. 
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to which girls could choose their own activities are given 
in Table 9. 
1. 
2. 
3. 
4. 
5. 
TABLE 9 
ACTIVE PARTICIPATION OF LEADERS fu1D GIRLS IN DETERMINING 
PROGRAM CONTENT 
Number of Groups 
Suggestions by leadeJS always 1 
Suggestions by leaders or other 
adults more often 7 
Suggestions by girls more often 7 
Activities chosen by leaders 
more often 3 
Activities chosen by girls more 
often or always 12 
~oth the leader and the assistant leader participated 
in the program planning, and in some instances mothers also 
provided suggestions. In eight groups the leader, or if 
there was an assistant leader, both of them, provided the 
suggestions for the activities more often than the girls. 
In one of these groups the leaders felt that they always 
had to provide suggestions. The leaders of this troop 
felt that the girls had been given a chance to give sug-
gestions, but they did not make good use of it. Their 
suggestions were poor. Many of the leaders felt this was 
1: 
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so. Girls' suggestions were mostly centered around play, 
and if possible, leaders used them, but leaders felt that 
Scouting was more than recreation. 
All these groups were fifth and sixth grade, i.e. 
girls ranging in age from ten to twelve. As mentioned 
before, all the fifth grade leaders and three of the sixth 
grade leaders felt that they had to play a more active 
part with this age group. The way these suggestions were 
used in individual troops did not follow any one pattern. 
While some leaders offered several activities to choose 
from, no choice in suggestions was offered in others, and 
~irls were asked only if they wanted to do the particular 
thing or not. 
The girls bad a more active part in providing sug-
gestions in two sixth grade troops and in all the seventh 
and eighth grade troqps. The leaders and assistant 
leaders felt that they, too, participated in giving sug-
gestions, but the girls were capable of choosing adequate 
activities with the help of the handbook. 
In two fifth grade troops and one mixed fifth and 
sixth grade troop the activities were not only suggested 
but chosen for the group for the most part. In the other 
twelve groups the leaders and assistant leaders felt that 
even if they made suggestions, the girls were free to 
choose. Three leaders said that there were times when 
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they had chosen the activity for the group when they felt 
there was a particular need for it and it was not ex-
pressed by the group. 
Some leaders commented that they did the program plan-
ning, although they said that the girls chose .the activity. 
These leaders said that the girls preferred that the 
leaders plan the activity. They wanted to be told exactly 
what to read for their assignments, and the leaders felt 
this worked out well. 
Perhaps the different approaches and methods used 
might be best presented by giving some examples of the 
practices. 
Troon 4. This is a fifth grade troop, and the girls have 
never been Scouts before. Also both leaders 
have never had group leadership before. The 
leaders gave the girls a chance to supply their 
own suggestions, but these were not such that 
could be well used, if there were any suggestions 
at all. Leaders (mostly the assistant leader) 
work out program possibilities (according to the 
handbook) and then ask the girls if they want to 
do it. Leaders feel that they have not given 
many suggestions to choose from, except in 
crafts projects. 
Troop ~ This troop has two leaders, but actually the as-
sistant has not been actiTe this year. The 
leader Qas considerable experience with leader-
ship of Scout troops. There are girls from the 
seventh and eighth grade in the troop. The 
leader feels that the program suggestions come 
mostly from the girls, and the leader supplies 
some. In preparation for an advanced trip, the 
leader felt that the "Good Grooming Badge" would 
be helpful and suggested it. The leader is aware 
of the faet that the group was not able to work 
out its own suggestions a year or two ago, but is 
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able now. Many activities, such as singing and 
folk dancing have been done, and for these the 
girls get no credit. An idea about an exhibit 
grew out of girls' own experimentation in 
setting up a miniature model camp. The leader's 
attic was used as a workshop. 
Troop ~ Mothers and girls came together for a party in 
which the girls told program fields they were 
interested in, and the mothers offered to help 
in such activities as they were able. In this 
way the year's goal in activities was set. The 
girls had a chance to say what they wanted, but 
under the guidance of the leader and the as-
sistant leader, and taking into consideration 
the actual resources. This is a sixth grade 
troop, and the leader feels that the girls are 
able to make intelligent suggestions. 
In the above examples the leaders' and the assistant 
leaders' participation in program planning is seen in a 
different degree. In the first example the assistant 
leader is more active; in the second one the girls are 
more active in program planning under the guidance of the 
leader; and in the third one the program planning for the 
year is done jointly by the leader, the assistant leader, 
the mothers, and the girls under the guidance of the 
leader who is an organizer to a great extent. 
Individusl Needs ~ ~ ~ ~ Leader§. 
Keeping in mind the group work objective that indivi-
dual guidance is one of the main responsibilities of the 
group worker, and that it is one of the purposes of group 
work to "help individuals use groups to further their de-
velopment into emotionally balanced, intellectually free, 
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and physically fit persons.nl6 The leaders' own estima-
tions of the situations, needs and problems in which 
they think they have been most helpful to the individual 
girls, as well as the problems and needs which they have 
not been able to help will be presented. This also will 
show what leaders consider as problems or girls' needs to 
which the group situation and the leader may make a con-
i
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tribution to bring about better adjustment. 
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All twenty leaders listed at least one case in which 
they thought they had been of some help to an individual 
girl. The emphasis was on girls that in some way had 
been a problem to the group, and rarely on the "average" 
member of the group. Consequently, the leaders who 
thought of their groups as consisting of well-adjusted 
and reasonably mature girls, did not think that they as 
leaders had helped the individuals much. Also a dif-
ference in ability to recognize the needs of the individual 
was evident from the interviews. 
Twelve leaders reported problems in which they thought 
they were unable to help the particular girls. Almost all 
of these problems were considered b,y them as personality 
problems rooted in home situations. 
16 Gertrude Wilson and Gladys Ryland, Social Group 
Work Practice, p. 61. 
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In Table 10 the problems or needs in which leaders 
felt they, as leaders of the group, had been able to help 
the girls, are listed. All these problems or needs have 
been dealt with in the group situation. 
In the first category are those needs of the group 
members which leaders have met by consciously guiding the 
group process and aiming at the development of greater 
maturity of the individual, such as developing leadership, 
responsibility, consideration and politeness. 
In the second category are those instances in which 
leaders felt they had given concrete help to the indiTi-
duals. One leader helped to secure a campership and get 
parents interested in camp. Also homemaking skills have 
been taught to girls and encouragement given to help at 
home, where such help, because of large families, was 
actually much in need. One leader did not see any other 
way she had been able to help her girls than by helping 
them to make things. 
In the third category are those problems of the indi-
vidual's social adjustment in which the leader felt the 
group situation and/or her own effort had helped the 
particular individual. Problems such as agressiveness, 
shyness, over-sensitiveness, temper problems, too much 
dependency, seemed to have diminished or were completely 
adjusted. 
II 
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There are, however, about as many personal adjustment 
problems in which neither the group situation nor the 
leader has been able to help considerably. In many of 
these cases the leaders said that nthe mothers had to be 
treated," as the unhealthy home attitudes and unfavorable 
home circumstances,they thought, were causing the girls' 
problems. In a few cases leaders felt that they might 
bring some improvement about over a longer period of time. 
None of these girls have been referred for individual 
help. (See Table 10, p. 50) 
Examples of some of the problems leaders faced: 
The leader referred to one of the girls in her group 
as an "eating problem." She had gone to camp with 
the group, but during the ~me (1-2 days) had not 
eaten anything. The leader had approached the mother 
and explained that under such circumstances the leader 
could not take responsibility for her the n~xt time. .1 
The mother had st~ted that the girl had eating 
problems at home also. The girl stopped going to the 
meetings for some time, but then continued. The 
problem does ·not seem to exist any more, but the 
leader is not quite sure of the underlying causes 
and whether the adjustment is permanent. 
In another group the leader has two girls who cause 
problems for the whole group and the leader feels that she 
has not ~een able to help them and never will. 
The leader does know that she does not like these girls. 
She knows that it is wrong to feel this way. They hold 
the whole group back. They do not want to work on 
their badges, but they never fail to coae. The 
teachers at school have told the leader that these girls 
are "beyond help." One of them uses baa language out-
side Scouts, but never at a meeting, and the leader 
feels she does not have a chance to deal with it. 
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TABLE 10 
PROBLEMS OR lilEEDS IN WHICH LEADERSmOUGHT THEY HAVE 
BEEN ABLE TO HELP 
Problem or Need No. of Leaders 
1. ~neral - Needs of Girls 
Activities provided that are interesting 
Development of leadership ability 
Devel opment of responsibility 
Help by building up interests 
Politeness and consideration encouraged 
2. Concrete help giyen 
2 
1 
1 
1 
1 
Campership 1 
Homemaking skills taught with carryover to 
home situations 3 
Help in making things 1 
3. Help in personal adjustment problems to group 
Aggressive girl 2
3 Shy, retiring girl 
Too dependent girl 1 
Too sensitive girl 1 
The girl who wants to be in everything 1 
Temper problems 2 
The "eating problem" l 
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The leader does not feel that being in the group has 
helped them, and yet their behavior at Scouts is 
better than anywhere else. 
If problems seemed to be deep-seated, leaders felt 
they were not able to help the girls. Table 11 shows 
the problems in which girls have not been helped. 
TABLE ll 
PROBLEMS ru1D NEEDS IN WHICH LEADERS FELT THEY HAD NOT 
BEEN ABLE TO HELP 
Problem 
Attention seeking girl 
Aggressive girl 
Backward girl 
Discipline 
Problems in family backiround 
BehaTior problems .(two girls) 
Not accepted by group (two girls) 
Supersensitive girl and mother 
Stealing problem 
BOSTON UNIVERSITY 
SCHOOL OF SOCIAL WOR~ 
LIBRARY 
No. of Leaders 
1 
2 
1 
1 
1 
l 
1 
1 
2 
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CHAPTER VI 
THE LEADER AND THE ASSISTAl'lT LEADER 
In the previous chapter the functions of the leader 
and her main responsibilities were analyzed. This chapter 
will deal with the functions of the assistant leader as 
they are seen both by the leader and the assistant. These 
functions will be discussed more specifically in relation 
to the differences and similarities in administrative 
responsibilities, in relation to the girls, the amount 
of time spent in program planning, the carrying out of 
program and in contacts with individual girls. 
As indicated in Chapter I, it was the writer's inten-
tion to interview both the leader and the assistant 
leader of all these troops, but this was not possible. 
In discussing the following material, all the groups will 
be divided into three categories: 
1. Reactions of leaders and assistant leaders, where both 
~eader and assistant were interviewed. 
2. Reactions of leaders where assistant leaders were not 
interviewed. 
3. Reactions of leaders who do not have assistant leaders. 
1. Reaction of Leaders ~ Assistants Where Both Were 
Interviewed, 
As leaders were asked what they thought their job as 
leader was, similarly assistant leaders were asked about 
.. 
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their job and their main responsibilities as assistant 
leaders. Some assistant leaders at the beginning of the 
interview declared that they were co-leaders, which ·to 
them meant an equality of status and responsibility. 
TABLE 12 
THE JOB OF THE ASSISTANT LEADER AS SEEN BY FIVE 
ASSISTANT LEADERS 
Responsibility No. of Assistant Leaders 
Be able to replace leader 2 
Carry out program with leader 1 
Doing things together with girls 1 
Guiding girls' decisions 1 
Program planning 1 
Suggestions of some activities 1 
Supplying. ideas 1 
Talking things over with leader 1 
Four assistant leaders considered their functions as 
co-leadership, and two of them thought that the girls pro-
bably did not even know who was leader and whowas assistant 
leader. For them they were two leaders. One considered 
herself a co-leader along with three other mothers. In 
their case they had a team of four leaders. Because of 
work outside the home, however, she had not been able to 
give as much time to the leadership as she had previously. 
Two leaders felt that the responsibilities of the 
leader and the assistant leader were the same and should 
II 
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be the same. Differences arose from amount of time they 
were able to give and their personalities. One leader 
was not quite certain, but felt that the two leaders 
should work in a partnership, unless the assistant wished 
to start in a less responsible position, but in that case 
she should not remain an assistant indefinitely, but 
should eventually become a leader. 
In group 1 the leader and assistant work very closely. 
TABLE 13 
RESPONSIBILITIES OF ASSISTANT LEADERS AS SEEN BY FIVE LEADERS 
-===================== 
Responsibility 
Same as leader's 
Help leader with program 
Help with records and detail work 
Ready to lead 
Not certain 
2 
2 
2 
1 
1 
In the following example their differences in functions 
will be described: 
L-1 and A-1 both have academic backgrounds, L-1 having 
been a teacher of physical education and A-1 a music 
teacher. Their work with the group follows their 
abilities. 1-1 considers herself an outdoor person 
and nature friend, while A-1 is more the social type. 
When they teach a song, 1 will teach the words, A the 
melody. A has taken over the records because the 
meetings are held at her home which is more appropriate 
for this purpose. 
In this troop both leaders seem to supplement each 
other in their skills for the benefit of the troop. It 
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is probably also significant that both leaders have the 
same amount of education, both started new as leaders 
with this group, and both have had the same amount of 
training. 
A different ~tuation is experienced in Troop 2. The 
leader of this group expressed the opinion that the as-
sistant leader should help the leader as much as she could, 
and she considered the leader's job mainly that of an 
organizer and coordinator. The example below shows what 
the assistant leader thought about her job: 
First of all, A-2 felt guilty that the writer had to 
come all the way down to her home for an interview, 
as she said that she really was not doing mything 
as a Girl Scout leader. The assistant leader felt 
that there was and always would be a difference in 
the functions of the two leaders, if they were 
goin" .. to . work on a leader-assistant basis. The 
situation would be more satisfying if both worked on 
an equal basis as co-leaders. In that case the 
assistant would feel that she had more right to come 
forward with her contributions. As it was now, the 
assistant felt that the leader did not feel free to 
ask for much help, and the assistant was not free 
enough to offer it. 
Table 14 (p. 56) shows in detail what differences 
leaders and assistant leaders saw in their functions. In 
some instances the opinions of the leaders differed from 
those of the assistants, but for the most part they were 
the same. 
1. Differences in Relation with Girls. 
One leader and two assistant leaders saw some dif-
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TABLE 14 
DIFFERENCES IN FUNCTIONS AS SEEN BY LEADERS 
M~D ASSISTM~T LEADERS 
6i 
I% Relation Administra- Work with 
o Girls tiTe Planning Program~ndivid. 
bn'<\\f¥\ ou 
L-1 None None None None None 
A-1 None None* None None None 
L-2 Some Significant Some None None 
A-2 Signifieant n Some None Some 
L-3 None " Some None Some A-3 Some " None Some Some L-4 None Some None None 
A-4 Some Some* Some None None 
L- 5 None Some None None Some 
A-5 None Some* None None Some 
*Assistant keeps records. 
ferences in relationships with girls, and thought the 
girls would regard the leader as the final authority, 
"the leader." One leader did not give any answer to 
this, and three leaders and two assistants felt that 
there were no differences. 
~dministrative ~s~onsibilities. 
In this category more than in any of the others dif-
ferences were felt in the functions of leader and assist-
ant leader. The leader and the assistant leader of group 
1 thought there were no differences in this respect either; 
the others felt differences in some way. It was felt that 
the leader had the overall responsibility, but assistant 
leaders often kept the records of the troop. In one of 
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1 these troops the assistant leader contacted the local Girl 
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Scout office if necessary, because she had been connected 
with the group for a longer period of time. 
02. Time SIL§nt in Program Plannin&.!._ 
The same amount of time was spent by the leader and 
assistant leader in three troops; more planning was done 
by the leader in one troop and by the assistant in another. 
In the last case the assistant was doing much of what she 
called the "background work," such as supplying ideas, 
planning the program, keeping records, while the leader 
presented the ideas to the group and dealt more directly 
with the girls. Both felt this was because of their 
different personalities. 
4. Carryin' out Program. 
In all five troops it was felt that both spent an 
equal amount of time in carrying out the program, except 
the assistant leader of troop 3 thought that the leader 
was inTolved in every meeting while assistants were not. 
All felt that assistant leaders should be able to take 
over. 
5. Work ni1b the Indiyidual§, 
Opinions were evenly divided on this question: Two 
leaders and three assistants saw some difference there, 
while three leaders and two assistants could not see any. 
It was felt by some that, depending on the personality 
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of the leaders, individual girls responded in some cases 
better to one person than to the other. One assistant 
felt that she had a chance ro get closer to the girls 
than the leader had and knew them more intimately. One 
leader felt that her special training and experience with 
people put her in a better position to understand indiTi-
dual needs. 
II. Troop~ tha~ ~ a Leader and Assistant Leader, but 
Leader ~ Intervlewed. 
Differences ·in Relations with Girls, 
Two or these leaders felt that their assistants were 
co-leaders with the same functions. One leader relt that 
there was some difference in relation to the girls, as the 
leader acted more as a disciplinarian, and the assistant 
was' easier with the girls. 
Administrative Respon,sibj,J.,;t.t1ess 
All four leaders felt there was some difference in 
this phase of their work. Two assistant leaders were 
responsibl.e for books and records, in the other two 
groups this was done by the leader. 
~1me Spent in Program Pl~nning. 
Only one leader felt that she spent more time in 
program planning. She actually did the planning and the 
assistant leader went along with what she had planned. 
The leader mentioned that the assistant leader had taken 
felt that girls of the seTenth and eighth grades were able 
to take much of the responsibilities themselves, and the 
size of the groups was not such as to make need for another 
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leader felt. Besides, mothers also helped with activities. 
In three groups a desire for an assistant leader was 
expressed. Two of these groups were large, with twenty 
and thirty-one g~rls. The leaders, however, had not been 
successful in securing the help of an assistant leader. 
Conferences B~tween Leader ~ As~istant Leader. 
All leaders discussed troop matters before or after 
the meetings. As meetin's in all cases were weekly, these 
discussions also were on a weekly basis. Often they were 
held over the telephone. In additi.on to these informal 
discussions, there was a monthly program planning con-
ference in two groups and every two months in one group. 
Among the matters discussed between the leader and 
her assistant, program was first. Besides program, 
questions related to the behavior of individual girls, 
girls' interests, problems of the group, discipline, and 
It 
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the troop's budget were also discussed. Table 15 shows ·1 
the matters discussed (p. 61). !1 
There actually is not much difference as to the con-
tent discussed, as leaders may have used different words 
to express the same thing, and problems of the troop may 
also be problems of individual behavior. It is significant 
that only one leader mentioned the fact that they evaluated 
their own work. 
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TABLE 15 
MATTERS REGARDING TROOP DISCUSSED BY LEADER 
M1D ASSISTANT LEADER 
Pro graD. 
Individual behavior 
Problems of troop 
Discipline 
Budget 
Girls' interests 
Evaluating work 
SuFmary: 
Number of Leaders 
14 
10 
3 
3 
2 
1 
l 
Summing up the findings of the question about leader's 
and assistant leader's respectiTe roles, it was evident 
that out of the five cases in which both the leader and 
assistant leader were interviewed, in four cases little 
or no difference in functions was felt. This seemed to 
be a satisfying arrangement for both leaders of the group. 
The desire for a recognized basis of co-leadership was 
expressed in the fifth case by the assistant leader who 
felt that such a function would be more satisfying for 
her. The differences in fWlctions between leader and 
assistant leader were mainly administrative. They also 
were based on leaders' personalities and their abilities 
in specific fields of interest, as well as the amount of 
time available. 
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The preference for two leaders in the group was ex-
pressed by twelve leaders who felt definite advantages 
in such an arrangement. Three leaders did not feel the 
need for an assistant leader for reasons previously dis-
cussed. The need for an assistant leader was especially 
felt by the leaders of large groups, of which there were 
two in the study. 
Groups with only one leader used mothers of the 
group members to help out to a greater extent than the 
other groups. 
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CHAPTER VII 
SUMMARY AND CONCLUSIONS 
The study is based on interviews of fifteen registered 
leaders and five assistant leaders of Intermediate Girl 
Scout troops in order to determine the leader's and the 
assistant leader's functions, their understanding of 
leadership responsibilities and some of the leadership 
practices related to program planning and help to the 
individual. In addition to this, the educational. and 
professional background, previous group leadership ex-
perience and amount of training of leaders were studied. 
The Girl Scout program and basic philosopny were 
discussed briefly. It was pointed out that through its 
program th~ Girl Scout organization strives to achieve 
personality development of the members of the Girl Scout 
troops. The Girl Scout leader is always a volunteer. 
Before starting as leader of the group she receives 
training in the so-called basic leadership course from 
professional or volunteer trainers. 
Leaders from fifteen troops were included in the 
study. The groups were almost entirely organized ac-
cording to school grades. 
It was found that all leaders had their own daughters 
in their troops. Several mothers saw this as no handicap, 
but even as advantageou~as it helped to establish better 
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understanding of their own children. Four leaders found 
this somewhat disadvantageous for themselves and their 
daughters. 
It may be recommended that the question of mother-
daughter relationship in a group setting with the mother 
as leader be given some special attention, perhaps in 
special advanced training sessions or leaders' meetings. 
It was found that most of the leaders had had some 
experience in Scouting other than leadership of the 
present troop. Three leaders who had not IDeen in Scout-
ing before felt that they experienced some difficulties 
with their troops, especially in lack of outdoor skills. 
Thirteen leaders had had leadership experience for more 
than one year, six of them five years and more. Seven 
were leaders for the first year. Besides experience in 
Scouting, several leaders also had had experience with 
other children's groups in different settings, mostly 
school or Sunday-school. These experiences were valuable 
to some leaders for their group leadership in Scouting. 
The educational background of the ~aders in the study 
was found to be high, with only one leader not having 
finished high school, and ten having had college educa-
tions, three of them graduate school. It was found also 
that in addition to their homemaking responsibilities, 
three leaders worked outside the home. Some concern about 
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lack of time for Scouting was especially expressed by one I 
of these leaders · who constantly mentioned it throughout 
the interview. Almost all leaders had bad past pro-
fessional experience. 
Seven leaders had professional backgrounds in teach~ 
ing, two in social work, both professions that can be 
valuable for leadership in Girl Scouting. 
Nineteen of the twenty leaders had received the basic 
leadership training of six to eight hours. Only one 
leader had not taken the training and felt this as a 
handicap in her work as far as Girl Scout policies and 
orientation were concerned, although she did not lack 
in leadership skills because of her social work ex-
perience. Considerably fewer leaders had taken the out-
door leadership course and additional training sessions. 
Six l eaders had taken the outdoor course and seven had 
taken at least one of the workshops such as singing, 
dramatics, and nature. Only two leaders had taken train-
ing outside the Girl Scout Council. 
Reactions · to the training courses were positive and 
negative. Two leaders with no background experience in 
group leadership or .Seouting found the course insufficient. 
Among leaders' suggestions for training courses were: 
(1) visiting other troops before actually starting to 
lead; (2) more practical help; (3) more material on 
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psychology; and (4) refresher courses on the local level. 
Further training was felt to be of some value by sixteen 
leaders. Four leaders felt no need for it. Training in 
specific skills was desired by several leaders (out-of-
doors, nature, crafts, songs and games); a group of 
leaders also wanted knowledge in programming for the 
next stage, understanding the next age level, and an 
exchange of ideas and problems. These all may be taken 
into consideration when planning additional training 
sessions or refresher courses. The ~ Scout H~ndbook 
was used by all leaders, who felt program planning would 
not be possible without it. Much less use was made of 
the leader's manual, Leadership of Girl Scout TrQQQ£, 
which was not used at all by eight of the twenty leaders, 
and was commented on somewhat indifferently by six of the 
leaders who used it. This fact is significant, and needs 
to be considered by the trainers. A variety of other 
reading material was used by the leaders, especially as 
a program resource. 
Conclusions, 
1. ~ yalue~ girls gained from belonging to a Girl 
Scout troop, as seen by the leaders, were: 
(a) Development of socially desirable attitudes and 
acquiring valuable personal characteristics, 
broad goals, and ideals. Under these most 
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emphasized: religious and racial tolerance, 
getting along with others, and helping others. 
(b) Satisfactions needed for every individual, 
especially in the growing years; such as a feel-
ini of belonging to a group, making friends; 
doing things in a group. 
(c) Acquiring specific skills and knowledge and 
developing interests. 
These values coincide with the objectives which Girl 
Scouting as an organization has set for its members to 
achieve, and are in accord with the philosophies and 
underlying group work. The degree to which individual 
leaders were aware of the values varied to a great 
extent. 
2. ~ skills, abilities and knowledge which the leaders 
saw as necessary qualifications were: 
(a) The leader's personality. This was more important 
than the knowledge and skills she might have. 
(b) Understanding and liking girls, in the opinion 
of many of the leaders. 
(c) Some specific skills, such as out-of-doors, con-
sidered important by a few. 
These opinions are similar to the Tiews expressed in 
Girl Scout literature.l7 
17 Leadership of Girl Scout Troops, Girl Scouts, p.22. 
You do not haTe to be a trained expert or an unusually 
talented person to be a Girl Scout leader. The kind 
of person you are is infinitely more important than 
the skills and techniques you may be able. to impart. 
The girls want to be sure of the sincerity of your 
interest and understanding, and you want to be sure 
o! their confidence and respect and liking for you. 
In the current group work literature definite opinions 
have been expressed as to the skills and ~nowledge a group 
leader should have in order to enable the members to have 
meaningful experiences. Grace Coylel8 sees the first re-
quirement of a leader to be sensitively aware of the group 
as individuals, knowing what the members expect from their 
group experience and what they bring to it from their own 
life. Stella E. Hartmanl9 writes: 
The quality of the work depends on the leader's 
knowledge of human behavior and the effect of the 
interaction of people in a group, and upon his skill 
in aiding individual members to fully and freely 
participate in the group action and his skill in 
directing the group process without dominating the 
group. 
Similar views are expressed in other group work lit-
erature. Comparing the opinions expressed by the Girl 
Scout leaders with the above, the writer feels that for 
the most part the leaders did realize the importance of 
understanding the group members, but probably lacked some-
what in the understanding of the importance of group 
18 Grace Coyle, GroYQ ~ ~ American Yoytb, 
Chapter XI, pp. 248-9. 
19 Stella Hartm~and others, "The Functions of the 
Group Work Agency," Reading~ ~Group~' p. 43. 
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interaction, and the leaders thought of skills mainly 
as knowledge in specific program fields. 
3. Leaders ~ ~ their 1Qh and main functions: teach-
ing, guiding, enabling, organizing, with a great indivi-
dual Tariation in which responsibilities were held to be 
the most important. Responsibilities considered essential 
by different leaders were: 
To the group as a whole, 
to the individual member and her needs, 
moral responsibility in building higher standards, 
and in providing a worthwhile program. 
The group worker's, i.e. leader's, role is defined 
in the group work literature2° as such: 
His assignment is to understand the needs of the 
group-as-a-whole and of the individual members so 
that his own consciously controlled behavior within 
the group is helpful to each individual according 
to his personal need and to the group-as-a-whole 
according to its corporate need. 
From the opinions expressed b.Y the leaders, it can 
be concluded that the leader's role was not fully under-
stood by a number of them. 
With the exception of a few leaders, the program was 
looked upon as a means, not an end. In most cases sug-
gestions for activities came from leaders and girls 
20 Gertrude Wilson and Gladys Ryland, Social Qroup 
Work Pract1p~, p. 29. 
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jointly. In the younger age group the suggestions were 
mostly the leaders'. In the older age group the sug-
gestions were mostly the girls'. In some groups the 
program was planned for the girls by the leader; in the 
majority of groups the leaders felt that the girls were 
free to choose their own activity under the guidance of 
the leader. 
As it is important that girls may actively partici-
pate in planning their program, it is felt that some 
leade~need help in developing methods of involving the 
girls in program planning. 
In relation tQ individuals some leaders thought they 
had no problems; and therefore they actually did not have 
a chance to help the individual girl. The ways in which 
the leader and the group process helped the normally ad-
justed child in her growth were pointed out by only a 
few leaders. Therefore it may be concluded that leaders 
still have to be made consciously aware of the meaning of 
program, group interaction~and the leader's own con-
tributions to the individual group members. 
The problems of minor or major maladjustments in the 
group setting came to the awareness of the leaders to a 
great extent. 
The leaders tho·ught that a better adjustment and ac-
ceptance by the group had been achieved for some individuals 
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who had been shy, aggressive or too sensitive. 
An equal number of problems had not, however, been 
adjusted, and the leaders felt they had not been able to 
help because the roots of the girls' problems were in the 
home situations. Some of the leaders felt that, given 
more time, these girls might become able to adjust them-
selves. It would appear that the leaders were aware .of 
indiTidual problems, put needed great help with reprovals. 
4. Differences in ~ functions of the leader and 
assistant leader: In four of the fivemses where both 
leader and assistant leader were interviewed, little or 
no difference was found in the functions of the leader 
and the assistant leader. In these cases they stated 
that they actually were working as co-leaders and pre-
ferred this term to "assistant leader." A desire for a 
recognized basis of co-leadership was expressed in the 
fifth group by the assistant leader, who felt that such 
an arrangement would be more satisfactory for both the 
leader and the assistant. 
The differences in the functions between leader and 
assistant leader were felt to be mainly administrative; 
in some cases the leader, in some the ~ssistant, spent 
more time in pro~ram-planning, and also the opinions were 
expressed that some girls related more easily to one 
leader than to the other. Differences were also based on 
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leaders' personalities and abilities in specific skills, 
as well as on the amount of time available. The preference 
for two leaders was expre.ssed by twelve leaders. Three 
leaders felt no need for assistant leaders at this 
particular time. 
In the cases studied there were no significant 
differences in the amount of training taken by the leader 
and assistant, except in one case where the leader had had 
considerably more experience with groups in different 
settings, and in another group in which the leader had 
had additional training from sources other than local. 
It may be concluded that if leaders and assistant 
leaders had approximately the same skills and knowledge 
in leadership to start with, leadership on a basis of 
co - leadership would be more satisfying for both. The 
division of responsibilities should be individually 
arrived at. 
~1(4~ 
Richard K. Conant 
Dean 
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£CHEDULE OF QUESTIONS USED FOR INTERVIEWS. 
£art I - Information_about Troop. 
1. CoWlcil. 
2. Troop no. 
3. Number of girls in troop? 
4. Age or girls and school grade. 
5. For how many years has the troop been registered? 
6. Form of organization (patrol system or club form with 
officers). 
7. Does the troop have one or more adult leaders? 
8. Does the troop have a registered troop committee? 
9. Remarks. 
Part II - Information aQQut Leader and-Assistant Laad~ 
1. How many years have you been in Scouting? 
a. As leader with this troop? 
b. As leader with other troops? 
c. As assistant leader with this troop? 
d. As assistant leader with other troops? 
e. In any other capacity as an adult member of the 
organization? 
f. As a member of a Girl Scout troop? 
2. What is your present position in Scouting? 
3. Have you any past or present experience with other 
children's groups? (Specify) 
4. What is your past or present profession or occupation? 
5. What is your general education? 
6. What kind of training have you taken in preparation for 
group leadership? 
7. What reading material have you used to supplement your 
knm'fledge? 
a. Girl Scout Handbook 
b. Leadership to Intermediate troops? 
e. Other. 
8. Remarks. 
Part III 
1. What do you consider are the values of a Girl Scout troop? 
2. What is your job as a leader? 
3. Which would you consider the main responsibilities of a 
Girl Scout leader? 
4. What do you consider are the responsibilities of the 
.assistant leader? 
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5. Do you see any differences in the functions of a leader 
and an assistant leader? (none, some, slight, sig-
nificant) 
a. Difference in relation with girls. 
b. Difference in administrative responsibilities. 
c. Difference in amount of time spent in: 
planning 
carrying out program 
in individual contacts with girls. 
d. Any other. 
6. What events in the group's life do you discuss with 
your assistant? 
7. Are these discussions regular or irregular? 
8. How often do they take place? 
9. How is program planning in your troop done? 
Are suggestions made by: 
a. leader 
b. leader and assistant leader jointly 
c. by girls in the troop 
d. any other persons? 
10. Is the program activity chosen by: 
a. leader 
b. leader and assistant leader 
c. girls 
d. troop committee 
11. What comments do you have to make in relation to program 
planning on the use of Girl Scout Handbook and 
Leader's Guide? 
12. In relation to what kinds of needs, problems and situa-
tions do you think you have been of greatest help 
to individual girls? 
a. How have you given this help? 
b. Are there problems in connection with which you have 
not been able to help individual girls? 
c. If so, what prevented you from helping? 
13. What abilities, skills and knowledge should a leader 
have in order to be able to work with a Girl ~ut 
troop? · 
14. Are there aspects of your work with the troop in con-
nection with which you feel that your skills and 
knowledge are not sufficient? If so, what are they? 
15. Do you feel the need for additional training? 
16. Would you actually attend such a course? 
17. Any other comments you would like tn include. 
76 
" 
II 
jl 
II 
77 
==~===========---============================================~====== 
~ GIRL SCOUT PROMISE 
On my honor, I will try 
To do my duty to God and country, 
To help other people at all times, 
To obey the Girl Scout Laws. 
THE GIRL SCOUT LAWS 
1. A Girl Scout's honor is to be trusted. 
2. A Girl Scout is loyal. 
3. A Girl Scout's duty is to be useful and to 
help others. 
4. A Girl Scout is a friend to all and a ~ster to 
every other Girl Scout. 
5. A Girl Scout is courteous. 
6. A Girl Scout is a friend to animals. 
7. A Girl Scout obeys orders. 
8. A Girl Scout is cheerful. 
9. A Girl Scout is thrifty. 
10. A Girl Scout is clean in thought, word, and deed. 
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